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The main motivations behind the implementation of CLIL or EMI programmes in higher
education include, among others, the interest of institutions in attracting international
students, promoting the international mobility of students and teaching staff, and offering
future graduates the opportunity to develop their linguistic and communicative
competence in English in order to improve their job opportunities in an increasingly
globalised environment (Briggs, Dearden and Macaro, 2018; Galloway, Kriukow and
Numajiri, 2018; Graham et al., 2018). The latter purpose is explicitly included among the
objectives of the language and/or internationalisation strategies and policies of most
Spanish universities. For example, the Framework Document on Language Policy for
the Internationalisation of the Spanish University System, drawn up by the Language
Policy working subgroup of the Conference of Rectors of Spanish Universities (CRUE),
with the aim of reaching a consensus and unifying criteria for the adoption of measures
aimed at implementing bilingual programmes in Spanish universities, includes, among
the reasons for the implementation of bilingual and multilingual programmes, "the
improvement of the students' linguistic ability in a foreign language, understood as an
additional element to enrich their professional profile" (Bazo, Dafouz, Gonzalez,
Fernandez and Pavon, 2017, p. 13).

The debate on the role of English language in ACIEL or EMI programs, in which the
main focus is on learning disciplinary content, has aroused great interest in the scientific
literature in the last decade and continues to be the subject of debate in current research
(Airey, 2020; Block & Moncada, 2019; Doiz & Lasagabaster, 2020; Lyster, 2017,
Macaro, 2020). Despite the absence of explicit attention to the language of instruction
in these contexts, EMI has often been seen as an opportunity to practice and improve
the language proficiency of students participating in such programs (Graham et al.,
2018; Pecorari and Malmstrom, 2018; Wachter and Maiworm, 2014). In fact, improving
communication skills in English has been consigned, for years, as one of the main
motivations for participating in this type of programs, especially, among the student body
(Tatzl, 2011). Studying through English has been perceived, on numerous occasions,
as a valuable option to improve linguistic and disciplinary skills in English, thus favoring
access to better academic and/or professional opportunities (Ament and Pérez-Vidal,
2015).
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As can be seen, the scientific evidence on the impact of EMI on the

development of students' linguistic and communicative skills is inconclusive regarding
the potential of CLIL or EMI for the improvement of these linguistic and communicative
skills in English, and suggests that, mere exposure to the language, whose main
objective is the learning of disciplinary content, does not necessarily imply the
development, by students, of linguistic skills in English language, beyond aspects
related to lexis or vocabulary. Hence, mainly university institutions should pay special
attention to the development of programs that effectively contribute to students' foreign
language development (Pavon and Gaustad, 2013; Graham et al. 2018; Pavon, 2020).

Given this situation, more and more experts are calling for the inclusion of programs or
subjects that offer explicit attention to linguistic and disciplinary literacy aspects in EMI
environments, either through collaboration between content teachers and English
language specialists, or through the offer of subjects and/or language training programs
for academic and professional purposes, such as EAP / ESP (Airey, 2020; Arno, Aguilar
and Tatzl, 2020; Dafouz, 2021; Graham et al. 2018; Lasagabaster, 2018; Lyster, 2017,
Pavén and Ellison, 2021; Sanchez-Pérez, 2020, 2021; Wilkinson, 2018, among others).
In fact, the Language Policy Framework Document for the Internationalization of the
Spanish University System, mentioned above, explicitly advocates the development of
the following types of programs in university bilingual teaching contexts (Bazo, Dafouz,

Gonzales, Fernandez, & Pavén, 2017, p. 17):

1. Oral and written communication proficiency training courses.
2. Foreign language training courses specific to the subjects taught within a

bilingual/plurilingual program.

1 ROADMAPPING

1.1 Position of the University of Cordoba in the Spanish higher education system

The University of Cordoba (UCO) is a public Higher Education and Research Institution
in Andalusia, in the South of Spain. Founded in 1972, the UCO has successfully adapted

to look for the future generations demands for excellence in teaching and proven
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scientific expertise. It is one of the most prestigious universities in CORDOBA

the country. It is a pioneer in the field of science, technology,

agriculture and food. It offers 36 undergraduate programmes, 53 Master’s programmes
and 11 doctoral programmes in a range of fields from Humanities, Law, Social sciences,
Health sciences, Food, Agriculture, Science and Technology to more than 18 000

students.

1.2 Academic Disciplines (AD)

In several of the University of Cordoba's degree programs, students have the possibility
of taking certain subjects in English, grouped into modules.

The academic planning of these modules allows UCO students to improve their
language skills and professional profile by having the option of taking a greater number
of credits taught in English. On the other hand, this offer helps to develop the
international profile of the University by attracting foreign students.

During the 2022/2023 academic year, bilingual teaching was offered in eight Schools
and Faculties, with a total of 11 modules and 3 bilingual itineraries
(https://www.uco.es/grados/modulos-bilingues), with a course load of 990 ECTS credits
taught in English (330 credits in the 11 modules and 360 credits in the 3 itineraries). The
offer of this type of courses continues to grow in quantity and quality, as shown by the
results of the specific surveys that have been implemented to measure the students’
perception. In the 2023-2024 academic year, the new Plan for the Promotion of
Plurilingualism at the University of Cordoba, 2023-2026, has been drawn up. The
number of professors assigned to the Plan now stands at 346, of which 132 teach in
English. The degree programs offering English-taught courses are shown in table below.

Table 1
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forestry

Veterinary Medicine

Agriculture and

engineering

Medicine and Nursing

Sciences

ROADMAPPING

Veterinary  Medicine
Bilingual Module

DegreeTo access the bilingual

Food Science & Technology
Degree Bilingual Module

Module igineering ai
it Degree Bil

Nursing Degree

Module

Biology Degree

Bilingual Module

Bilingual

programme it is required for the
students to possess a minimum
B1 English level.

Throughout the four years of the
degree there is  bilingual
teaching, two types of courses
are offered: courses in which
theory and practical lessons are
taught in English and courses in
which theory lessons are in
Spanish and practical lessons in
English.

To access the bilingual
programme it is required for the
students to possess a minimum
B1 English level. Students can
take up to 51 ECTS credits in
English.

The School of Agriculture offers
subjects that are taught entirely
in English. Students of the
degree in Agrifood and Rural
Environment Engineering who
can prove a minimum English
level of B1 will be able to enroll
in these subjects. The bilingual
module has an extension of 30
ECTS, to be chosen among the
following subjects, to which the
12 ECTS of the Final Degree
Project can be optionally added.
The participation in the bilingual
module will be reflected in the
transcript, where English will
appear as the language of
instruction of the subjects.

A minimum level of English
equivalent to B1 is required, and
a level of English close to B2 is
recommended. Up to 42 ECTS
credits of a series of subjects
must be taken.

The Faculty of Sciences of the
University of Cordoba offers
since the academic year
2016/17 subjects of the Degree
in Biology that are taught entirely
in English. Students of this
degree who <can prove a
minimum English level of B1 will
be able to enroll in these
subjects. The bilingual module
of the Bachelor's Degree in
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Biology has an extension of 30
ECTS, to which the 15 ECTS of
the Final Degree Project can be
optionally added. The
participation in the bilingual
module will be reflected in the
transcript of records, where
English will appear as the
language of instruction of the

subjects.
Biochemistry Degree Bilingual Students of this degree who can
Module prove a minimum English level

of B1 will be able to enroll in
these subjects. The bilingual
module of the Bachelor's
Degree in Biochemistry has an
extension of 30 ECTS, to which
the 15 ECTS of the Final Degree
Project can be optionally added.
Environmental Sciences The bilingual module of the
Bilingual Module Bachelor's Degree in
Environmental Sciences has an
extension of 30 ECTS, to which
the 15 ECTS of the Final Degree
Project can be optionally added.
Participation in the bilingual
module will be reflected in the
transcript, where English will
appear as the language of
instruction of the subjects.
Physics Degree Bilingual Students of the degree in
Module Physics who can prove a
minimum English level of B1 will
be able to enroll in these
subjects. The bilingual module of
the Bachelor's Degree in Physics
has an extension of 30 ECTS, to
which the 15 ECTS of the Final
Degree Project can be optionally
added. The participation
in the bilingual module will be
reflected in the transcript of
records, where English will
appear as the language of
instruction of the subjects.

ROADMAPPING 7/72



UNIVERSIDAD

b
CORDOBA
Chemistry Degree Students of this degree who can
Bilingual Module prove a minimum English level

of B1 will be able to enroll in
these subjects. The bilingual
module of the Bachelor's
Degree in Chemistry has an
extension of 30 ECTS, to which
the 15 ECTS of the Final Degree
Project can be optionally added.
The participation in the bilingual
module will be reflected in the
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Law and
Business
&
Economics

Sciences

Labour

Education

1.3 Roles

The roles
described

account

transcript, where English will
appear as the language of
instruction of the subjects.

Double Degree in Law & Business Students of this degree who can

Administration prove a minimum English level

Bilingual Module of B1 will be able to enroll in
these subjects. The bilingual
module of the Bachelor's Double
Degree in Law & Business
Administration has an extension
of 28 ECTS.

Science Since 2017/18 academic year, a
set of 30 ECTS is offered in
English. Students who wish to
enrol in bilingual modules must
have certified at least B1 level
English (although B2 level is
recommended) at least a month
before the start of the exam
period.

Degree in Computer
Bilingual Module

Tourism Degree Bilingual The Faculty of Labour Sciences
Itinerary offers a bilingual itinerary for the
degree in Tourism, consisting of
123 ECT credits, and a wide
range of classes, ranging from
Tourism Marketing to Human

Resources Management.
Primary Education Degree Belonging to the bilingual group
Bilingual Itinerary means that approximately half of
Early Childhood Education the subjects of the degree will be

taken in English.

The curriculum of the Degree in
Primary Education and the
Degree in Early Childhood
Education is the same for all
groups, including the bilingual
itinerary, except for the
language of some subjects.

Bilingual Itinerary

The bilingual itinerary is not a
specialty of the Degree in
Primary Education or the
Degree in Early Childhood
Education, but a way of teaching
in that degree, since there are
no changes in the curriculum or
in the acquired competencies,
except for an improvement in
English proficiency. Therefore, it
is not an accreditation pathway
but a training pathway.

The official recognition of the
group in which the degree has
been completed will be certified
in the European Diploma

Supplement, specifying the total

factors specified by Dafouz and Smit (2017, p. 299):
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Engineering

Sciences

Sciences

number of credits

taken in

English.

of English (RO)

of English will be

below, taking into

the societal,

institutional,

pedagogical and

communicational
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Andalusia, where the University of Cordoba (hereafter UCO)

is located, is a populated autonomous community in southern Spain, traditionally
characterized by monolingualism meaning that solely Spanish (the L1) has been
present in its peoples’ language repertoire. However, a series of changes, among
which we find: immigration, tourism, stays abroad encouraged by the Erasmus
mobility programs and, mainly, the need for economic development and growth
have permeated people’s and authorities’ mentalities towards the need for
guaranteeing the learning of a second language or languages and encouraging
plurilingualism. This encouragement for bilingualism and plurilingualism first
started in 1998, when the first bilingual programs (French and German) were
implemented in Andalusia with the aim to reinforce the learning of an additional
language, mainly English. The region of Andalusia is among the ones with the
highest number of bilingual primary and secondary schools in Spain. In the
academic course 2022-2023, the total number of bilingual and plurilingual
schools was 1250. Therefore, this drive for bilingualism and the teaching of
subjects in a foreign language is a phenomenon that has affected all levels of

education in Andalusia, from primary school to university.

2. Institutional, pedagogical and communicational.
The motivations for the implementation of bilingual studies are probably the first area
that should be discussed by decision-makers. Regarding the implementation of bilingual
degrees, national or regional authorities responsible for the design of educational
policies, the governing bodies of the university, and the teaching staff who will participate
actively in these programs should share a similar conceptualisation of the reasons and
initiatives of initiating this enterprise. On many occasions, it is often argued that the
process of internationalization of universities, or rather, the search to improve their
international profile, makes it necessary to offer bilingual degrees or increase the
number of credits taught in English in order to attract international students (Méndez
and Casal, 2018). However, the international profile of a university is not only quantified
in numerical terms depending on the number of students and teachers who travel to
other universities and the number of students and teachers who visit ours. This type of
internationalization is what is described as "obvious", but there is another type of

internationalization, the so-called "invisible", in which it is the quality of the publications
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that provides the enriching element, and on the other hand we find CORDOBA

the "necessary" internationalization, based on the creation of

collaborative professional and research networks (Mellion, 2008). Thus, the
implementation of bilingual plans is an element of summative character to the
international profile of the universities, but it does not constitute in itself the
indispensable condition, not even the most important, for this feature to be increased.

Obviously, there is another type of added motivations that can make us consider that
bilingual degrees help to improve the global line of universities, for example, the
improvement of the linguistic capacity of students in a foreign language, understood as
an additional element to enrich them professionally; or also the contribution to the
professional development of the intervening teaching staff (Ruiz de Zarobe and Lyster,
2018). Likewise, supranational regulations, such as those promoted by the European
Union's linguistic and educational policy, since the Bolonia Declaration explicitly support
the implementation of innovative initiatives in higher education, among which we find
the teaching of academic subjects using an additional language (European Ministers in
charge of Higher Education, 1999). But beyond these reasons and motivations, it seems
necessary again to make an analysis of the contribution of future university graduates
to the professional market and, in general terms, to society itself. The professional
employability is a factor that must be taken into account prior to the decision on what
type of studies have to be offered through a foreign language.

1.4 (Language) Management (M)

The Plan for the Promotion of Plurilingualism is part of the language policy of the
University of Cordoba and is a strategic action of the university itself, in accordance with
the recommendations and initiatives of the European Commission, which identifies as
one of its main purposes the promotion of the multilingual and intercultural dimension in
higher education. The Plan for the Promotion of Plurilingualism aims to promote bilingual

teaching in the UCQO's degree programs, in accordance with the following objectives:

+ Toexpand, in a strategic and flexible way, the number of credits in itineraries and

degrees taught in a foreign language. The basic structure of the bilingual modules
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of 30 credits will be maintained in the Bachelor's Degrees, CORDOBA

with the aspiration that these modules can be transformed
into bilingual degrees in the future.

» Toincrease students' competence in a foreign language as a means to help their
future employability in a globalized labor market.

+ To consolidate and improve the linguistic competence of the teaching staff in
teaching in a foreign language.

+ To establish clear recommendations on exams and level certificates in relation
to the accreditation of language levels for students, faculty and administrative
and service staff, in accordance with the guidelines emanating from the
agreement signed by the Andalusian universities on language accreditation in
July 2022.

 To encourage communication with those in charge of bilingual degrees and
modules in order to improve coordination and to be able to respond to their
specific needs.

« To encourage and strengthen the University's participation in international
teaching mobility programs, so as to facilitate the presence in the classrooms of
teaching staff from international partners.

* To determine mechanisms and procedures for adapting or exempting students
with recognized disabilities from the language requirements for obtaining

undergraduate and graduate degrees through the Language Policy Commission.

In order to be able to teach in any of the bilingual degrees or modules, lecturers must
certify a minimum level of B2 of the Common European Framework of Reference for
Languages (CEFR), with a commitment to reach level C1 within three years of their
inclusion in the Plan.

In order to achieve the main objective, a series of specific measures aimed at the three
groups of the university community (teaching staff, students and administrative and
services staff) are proposed, which are articulated around three lines of action: (1)

accreditation, (2) training and (3) incentives.

1. Teaching staff:

ROADMAPPING 12/72
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e To offer linguistic training for the certification of the minimum level CORDOBA

required to belong to the Plan and for the improvement of their
linguistic competence.

e To offer initial training on specific methodologies aimed at improving the ability to
transmit content through a foreign language, namely, we offer the following courses,
each of them of 10 h.:

- Academic Writing in English.
- Effective management strategies and skills in the EMI classroom.
- Enhancing oral communication for university lecturers: the role or pronunciation.

- Didactic strategies in English Medium Instruction. Integrated materials and communication
in the university classroom.

- Disciplinary literacy through audiovisuals in bilingual education.

- Basics for the collaboration between content and language specialists.

- Materials development for CLIL / EMI at the university.

- Can you speak ‘real English”? Updating your communicative classroom language.

- Speaking skills for the bilingual classroom in Higher Education.

e Encourage teaching stays in foreign universities to observe and participate in
international teaching experiences and to carry out joint teaching projects by
prioritizing the teaching staff assigned to the Plan in teaching mobility and training
programs abroad.

e Certification of teaching work in the bilingual modality: at the end of the academic year,
teachers receive an official certification of the number of hours taught in English with
an increase of half an additional hour for each hour taught, i.e. if a teacher teaches 60
hours, he/she is counted as having taught a total of 90 hours.

e Encourage educational innovation projects linked to teaching in a foreign language:
the UCO Teacher Training and Innovation Unit has offered the possibility for teaching
staff who teach subjects in English to develop an innovation project in their own faculty
and apply for the 2023-24 Innovation Plan to receive funding for the acquisition of
resources to improve teaching.

https://www.uco.es/organizacion/calidad/innovacioneducativa/es/plan-de-innovacion-
2023-2024
e Offer a peer observation program with the objective of sharing and contrasting

experiences. This entails observation in pairs in which one teacher would observe the

classes of another teacher with the help of a rubric (common to all teachers
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participating in this modality). This would also be an on-demand CORDOBA

activity that would also consist of a minimum of 2 observable

classes, while the time dedicated to the sharing between the two teachers would be
variable and negotiated between them. The participating teachers commit themselves
to maintain the confidentiality of what is observed. e Faculty will also have at their
disposal a direct mentoring and classroom observation program. This entails
personalised counselling through class observation in which teaching staff who so
wish may have a specialised observer present in one of their classes. The activity
would consist of a minimum of 2 observable classes and 1 hour of contact with the
observer, although depending on the needs and interest of the teaching staff, this
number of hours could be increased. It should be emphasised that this is not an
evaluation activity but an advisory activity, aimed at sharing recommendations and
suggestions. The observer is responsible for the confidentiality of what is discussed
with the teacher.

e Offer scholarships for trainee teachers linked to teaching in a foreign language.
e Offer grants for reading person to provide linguistic support to faculty.

e Include the possession of an accredited level (B2-C1-C2) as a specific merit for the

selection of new teachers and promotion in the teaching career.

2. Students:

e To ensure the rigor of the accreditation processes, in accordance with the
recommendations of the CRUE Language Boards and the Commission for monitoring
the accreditation processes of Andalusian universities.

e To encourage the teaching of courses that develop their ability to understand and
express academic content (both oral and written) in a foreign language by offering
specific courses taught by UCOidiomas (UCO Language Centre). These courses
specifically address the development of the academic dimension of the language in
all the language skills (speaking, listening, writing and reading) for levels B2 and C1.
e To prioritize students from bilingual/plurilingual degrees who apply for Erasmus+
study and internships or other mobility programs.

e To ensure that foreign students participating in mobility programs have the necessary
linguistic support in Spanish, with appropriate and duly subsidized courses and

schedules.
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e To develop procedures for adapting or exempting students with CORDOBA

recognized disabilities from the tests for obtaining the linguistic
requirements for obtaining undergraduate and graduate degrees.

3. Administrative and Services Staff:

e To pay special attention to improving the linguistic competencies of this group with the
aim of accrediting an appropriate linguistic level, especially for personnel who are in
contact with the university's foreign community or with internationalization actions.

e To consider the inclusion of a language requirement (between B1 and C1 depending
on the service) in the promotion of certain positions in the administration, as well as in
new entry positions.

e To promote their participation in mobility programs and internationalization actions at
home, in order to involve this group in the internationalization of the university.

e To prioritize personnel who have recognized use of a foreign language in their
functions and who apply for scholarships, courses or international mobility programs
managed by the universities. Facilitate the attendance of the staff to language training
courses for the accreditation of levels (preferably B2 or higher).

e To include the possession of an accredited level (B2-C1-C2) as a specific merit for the
hiring of new staff and consideration of these levels in internal promotion in certain

services.

1.5 Agents (A)

The plan for the promotion of plurlingualism at UCO is constituted in accordance with
the recommendations and initiatives of the European Commission, which identifies as
one of its main purposes to encourage the multilingual and intercultural dimension in
higher education. Likewise, it is aligned with the provisions of the document prepared
by the Ministry of Education, Culture and Sport Strategy for the Internationalization of
Spanish Universities 2015-2020 published in 2014, which recommends as measures to
increase the international attractiveness of our universities “to increase the number of
bilingual Bachelor and Master programs, taught in Spanish and English or other foreign
languages” (p. 9) and “to promote the learning of a sufficient level of English by all

teaching staff, administrative and services staff and academic positions.” (p. 23). In this
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new context in which multilingualism is presented as a strategic axis CORDOBA

in the process of internationalization of the universities and in the |l
Strategic Plan of the UCO itself.

The Plan for the Promotion of Plurilingualism recasts and modifies the precepts
contained in the documents: Support Program for the Plurilingualism Plan of the UCO
(Academic Year 2013-14; Governing Council of 23/07/2013), Program for the Promotion
of Plurilingualism at the University of Cordoba (Governing Council of 20/12/13, BOUCO
2014/00137), Plan for the Promotion of Plurilingualism at the University of Cordoba
(2014-2017; Governing Council of 18/12/2014, BOUCO 2014/00359), Plan for the
Promotion of Plurilingualism (Governing Council of 26/01/2017, BOUCO 2017/00071)
and Plan for the Promotion of Plurilingualism at the University of Cordoba (2019-2022;
Governing Council of 19/07/2019, BOUCO 2019/00576).

1.6 Practices and Processes (PP)

With regard to the practices and processes within the Plan, numerous training actions
have been carried out, always in collaboration with UCOidiomas, in order to achieve the

proposed objectives:

» Hiring for the 2023-2024 academic year of two English language assistants to
support the instrumental subjects of English and the teaching staff participating
in the Plurilingualism Plan of the University of Cordoba.

+ Language courses for the training of the teaching staff of the University of
Cordoba, with one more group than in the year 2022-2023.

 Language courses for the training of the technical, management and
administration and services staff of the University of Cordoba, which maintains
the same number of groups.

+ Class observation program for teachers assigned to the Plan of the University of
Cordoba.

* Planning of the course “How to write and defend your TFG in Spanish”, which
during the academic year 2023-2024 will be taught in the Faculties of Philosophy
and Arts and Education Sciences, as well as in the Faculties of Veterinary

Medicine, Sciences, Labor Sciences
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Organization of the new Academic Spanish program for CORDOBA

international students at the University of Cordoba, which
increased from 6 groups in the 2nd quarter of 2022-2023 to 9 groups in the 1st
quarter of 2023-2024.

1.7 Internationalization and Glocalization (ING)

The increase of our educational offerings in English (using this medium as the language
of instruction in areas whose use is not consubstantial) has given an impulse towards a
greater internationalization of the University of Cordoba: not only is it possible to attract
foreign students from more prestigious Anglo-Saxon and Asian institutions, but we
“‘internationalize” our curriculum, improving the professional and academic profile of our
students. This has only been possible thanks to the work of our teaching staff and their
interest: in the last years, more teachers have signed up to participate in the Plan for

the Promotion of Plurilingualism of the University of Cordoba.

The omnipresence of English in daily life and in the media has led to a generalized
neglect of other languages. The UCO has the firm belief that we must work to build a
more diverse multilingual community.

With this intention, the UCO proposes training actions that allow the development of
competences in other foreign languages, without undermining the teaching of English.
Furthermore, it is important not to leave aside one of our most valuable assets - the
Spanish language as an academic vehicle for the transmission of knowledge - as has
been the case due to the pragmatism that governs our academic activity. The Plan also
tries to strengthen our offer of teaching Spanish as a foreign language using the tools
available to the university (mainly Ucoidiomas). Likewise, our own students must have
the means to be trained in the field of Spanish for academic purposes, since they must
be able to express their incipient academic or research achievements orally and in

writing in a language that is the second most widely spoken in the world.

2 RESOURCES
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But before going into the evaluation of the proposals aimed at

adapting the training of future university graduates in this very specific field, it is
advisable to review some aspects of a general nature that, due to their importance,
should be addressed with the necessary attention and in a convenient manner. It may
be the case that the universities decide to design a global plan aimed at offering bilingual
degrees without having a detailed analysis of the needs and, of course, of the available
resources. In other cases, particular initiatives may arise from groups of teachers
interested in experimenting with teaching in another language or even from Faculties
and Colleges where it is clear that the offer of bilingual degrees will improve the
professional profile of their students. In both cases, these two initiatives can become
sterile proposals if they are not combined, as neither a university can force or even
convince teachers of the benefits of these initiatives, nor a quality programme can be
maintained if you do not have the support of the university. Top-down decisions and
bottom-up initiatives are condemned to coexist and must converge at some point.
Moreover, it would be convenient to have a global language policy since it is necessary
to articulate measures aimed at correctly recruiting teachers, to train them adequately if
necessary, or to provide an incentive program for students and teachers, to name a few
(Lauridsen, 2003; Marsh and Laitinen, 2004). This global policy for the whole university
should be based on the principle of homogeneity, and of course, ensure that the right
decisions are made, and adequate resources are provided to achieve quality teaching,

and also to ensure sustainability of these bilingual programs.

At this point it would also be convenient to consider a crucial aspect, the decision on
what model of bilingual training the university intends to offer. When we speak of
bilingual studies, by definition, we understand that we are not referring to studies taught
entirely in a foreign language, but to those in which only half of the curriculum is offered
in the foreign language. At the European level and in Spain too, many understand that
the logical option is the use of, plain and simple, an instruction in English, which normally
labelled as English-medium instruction (EMI) (Dearden, 2004). For others, however, it
is more effective to launch a program for the integration of language and content specific
for higher education, an approach known as Integration of Content and Language in
Higher Education (ICLHE) (Wilkinson, 2004). In the second case, the idea is to replicate

the benefits of this type of approach, profusely described in primary and secondary
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education, to university education. While EMI is often the chosen CORDOBA

option in contexts in which the development of language

competence in the target language is not a primary objective or even an objective to be
considered, ICLHE turns out to be a more frequent choice when there is an intention
more or less explicit in promoting the improvement in the use of the foreign language by
the students. The decision to use one approach or another becomes one of the most
important preliminary decisions. As SchmidtUnterberger (2018, p. 528) puts it, the
difference between EMI and ICLHE is “more than just a terminological consideration”
since it can determine the effectiveness and quality of the teaching offered if the choice
of one or the other does not accurately adapt to real contextual conditions in areas such

as the linguistic proficiency of the students.

Assuming the importance that emerges from teachers' conceptualisation of the
relationship between language and content, the question that arises is what schools and
teachers must do to make this symbiotic connection work effectively (Pavon et al.,
2014). In other words, we need to know how to overcome the problem of having content
teachers who, although aware of the relevance of academic language in the
transmission and manipulation of content, are reluctant to take on the role of language
facilitators. In order to answer this question, it is first necessary to identify whether it is
a lack of knowledge of how to help students or whether they feel overwhelmed with such
a complex task. Through this knowledge, some kind of guidelines and structure could
be established to facilitate the connection between language and content areas
(Lorenzo, 2013). As discussed in the previous sections, the transmission and
manipulation of content is strongly determined by the achievement of a solid command
of academic language. Therefore, collaboration between these two areas seems
fundamental for the achievement of learning objectives (Méndez and Pavén, 2012). Not
only that, but the need for a combined effort should also be a priority because, in this
context, learning content in isolation may have some negative effects: "exposure to new
content in a foreign language without any educational support in the foreign language
may interfere rather than facilitate learning compared to learning language and content

separately" (Roussel et al., 2017, p. 1).

Following the above, it is obvious that we should consider the role and functions that
can be performed by language teachers as necessary collaborators with content

ROADMAPPING 19/72



UNIVERSIDAD

. T i B
specialist teachers. Especially in the ICLHE models, cooperation CORDOBA

and interdepartmental collaboration is essential because teaching

through an additional language means much more than simply changing the language
of instruction, thus, the knowledge and experience of language teachers can be very
beneficial for specialist teachers in the field (Llinares, Morton and Whittaker, 2012;
Zappa-Hollman, 2018). For example, the knowledge of language teachers can provide
invaluable help with regard to the management of academic functions of language,
discursive genres or the handling of textual typologies (Lorenzo, 2008). In addition,
language teachers can also be an element that goes beyond the linguistic dimension

since their contribution may also include pedagogical support.

As mentioned above, teaching through a foreign language is not limited to changing only
the vehicular language of learning, but it also entails, or should entail, a methodological
apparatus that helps to compensate for the dangers derived from using a language that
may not be used at the same level as mother tongue. In this sense, language teachers,
and more particularly those who have experience in the field of English for specific
purposes, have the necessary knowledge to advise and help in the use of strategies
and the most effective activities for the transmission and manipulation of academic
material. The objective is to confront the pedagogical isolation and individualism
characteristic of the university environment and promote collaboration and
interdependence. This would involve fostering a learning community in which faculty
critically review each other's work and seek joint and consensual solutions to the
problems detected in the SIPs. For this purpose, we created a questionnaire to find out

relevant information on the following issues:

* To investigate the effects of teamwork from a longitudinal point of view and to
examine the perception that both teachers and students involved have of it. To
this end, teachers were interviewed at the beginning of the teaching and
additional interviews were conducted at the end of the semester. In the case of

the students, this task was carried out by means of discussion groups.

+ To identify those linguistic aspects that content teachers are more inclined to
incorporate into their teaching, as well as those to which they show a more

reluctant attitude.

The results of this data gathering process was published (see below) and is the basis of

the course Basics for the collaboration between content and language specialists
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offered to the teachers participating in the Plan for the Promotion of CORDOBA

Plurilingualism at UCO (see p. 12 in this document).

Lagasabaster, D., Doiz, A. and Pavon, V. (2018). “Undergraduates’ beliefs about the role of
language and team teaching in EMI courses at university”. Rassegna Italiana di
Linguistica Applicata — RILA, 2(3), 111-127.

Doiz, A., Lagasabaster, D., and Pavon, V. (2019). “The integration of language and content in
English-medium instruction courses: lecturers’ beliefs and practices”. Ibérica: European

Association of Languages for Specific Purposes, 38, 151-176.

Finally, it seems appropriate to finish this section of preliminary considerations
mentioning some of the challenges faced by the implementation of bilingual programs,
many of them of a general nature, but which may have a great influence in higher
education. One of them, although not in order of importance, is related to the linguistic
qualification of the teaching staff (Klaassen, 2008). It is in common agreement, as it is
reflected in the scientific literature, that the minimum level required is a C1 level
(Lasagabaster and Ruiz de Zarobe, 2010:288), following the criteria established by the
Common European Framework of Reference for the Languages -MCERL (Council of
Europe, 2001). The identification of a minimum linguistic level for teachers who want to
teach in a foreign language seems a basic measure to underpin the quality of teaching.
However, a C1 level only ensures in many cases that some specific training has been
received to pass a certain linguistic test. In fact, the methodological competences of the
teachers are not visible in this linguistic certification and, probably, they are more
decisive for the effectiveness of teaching (Airey, 2004). Another challenge is the
linguistic competence of the students, as it is convenient to request that the students
have a minimum level of knowledge and use of the language of instruction at the time
to enrol in these bilingual studies. Another challenge is the need, in many cases, to
clarify concepts and break with false beliefs that may arise both in the students and in
the teaching staff, especially as regards the dreaded reduction in the contents acquired
when they are taught through a foreign language. Although it is true that purely
conceptual learning can be reduced, what is learned is consolidated in a better way,
there is no impairment in the achievement of essential learning objectives and, at the

same time, the objectives of a competent nature increase exponentially.
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Information

One of the basic pillars to at least to start ensuring that the process of introducing
bilingual degrees begins in an appropriate manner is the need to provide the necessary
information. Thus, all the stakeholders involved (university management, students, and
teaching staff) should clearly know the needs and the challenges that the university will
be facing as a whole. Detailed and clear information is an obligatory element and the
information must flow in a multiple direction. First of all, the teaching staff should be
informed of what teaching in a foreign language really means and of the implications for
their professional development (Ruiz de Zarobe and Lyster, 2018). Teaching in a foreign
language is a process that, as already mentioned in this section, does not only rest on
the change of language as a vehicle of instruction but also involves a change substantial
in the class management model. In this sense, the linguistic competence and the ability
to understand and to verbalize the academic content will determine the global
assessment for the achievement of the learning objectives of the subjects taught
through a foreign language (Contero, Zayas and Tirado, 2018).

Again, universities will have to make an effort to describe and explain accurately the
complexity of a bilingual education to staff and students, who in general tend to be
suspicious of these initiatives since their first concern is the degree of additional difficulty
that conveying and receiving instruction in English entails. Therefore, the first efforts
should be aimed at highlighting the enriching component that this type of teaching will
bring them, to emphasize the influence for their academic and above all professional
development and, finally, to make them understand that through a coordinated range of
initiatives that additional effort can be mitigated (Dafouz, 2018). In the case of the
University of Cordoba, early in 2012 all the teaching staff was asked if they would be
willing to participate in English-taught programmes, and later a questionnaire was
administered to the teachers who answered affirmatively to gather their opinions and
students’ representatives were also informed of the future university policy. This
information was crucial for the delineation of the policy that was going to be

implemented.
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The lack of a single vision and the existence of different ways to

approach the role of languages in the process of internationalisation in the Spanish
universities fostered the interest to establish common guidelines, objectives and
procedures. As a result, in 2017 the Board of Rectors of Spanish Universities (CRUE)
published a document in which the main objective was to organize shared initiatives and
to apply homogeneous criteria in order to promote linguistic internationalization (Bazo,
Dafouz, Fernandez, Gonzalez and Pavon, 2017). The University of Cérdoba has
adhered to the principles emanated from this framework of reference and has
elaborated is own global language policy. These two documents are in line with other
attempts to delineate the actions that should be taken to introduce foreign languages in
the curriculum and to enhance internationalisation in higher education (Marsh, Pavon,
and Frigols, 2013; Smit and Dafouz, 2014), and both deal with three separate
dimensions: accreditation, training and incentives, which at the same time each of them

the three important groups of stakeholders (students, teachers and administrative staff).

In accreditation, the document presents the importance of possessing adequate
linguistic levels for students, teachers, and administration staff to contribute to the
internationalization profile of the university. The second dimension addressed, training,
describes the challenges of the three groups of stakeholders with respect to the training
actions that would be needed in order to equip them with the necessary linguistic
competences to effectively function in different professional and multicultural contexts.
The third realm approached, inducement, proposes a series of suggestions for the
creation of a global program of incentives for students, teachers and administrative staff
in order to encourage their participation in the actions towards the process of

internationalization.

The main benefit of creating a document of this nature is that it provides a framework of
reference, and, in this sense, it can be applied by the different universities according to
their own characteristics and contexts: “The recommendations proposed here would
need the overt backing and the coordination from those more directly involved in
decision-making at the universities” (Bazo, Dafouz, Fernandez, Gonzalez and Pavon,
2017, p. 21). However, it is still too soon to appraise the application of these suggestions
in the Spanish context. In the near future, the Spanish universities must be able to adapt
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them to their own realities, but for the first time there is a set of CORDOBA

common guidelines that will presumably help policy makers and

teachers to take the appropriate decisions in order to use languages purposefully, and
consequently, to effectively contribute to the process of internationalisation. What it can
be said is that the universities that started to implement a staged-out approach in Spain
have experienced a notable increase in the number of English-taught programmes
during the period 2013-2018 (Ramos and Pavén, 2018), and in the case of the University
of Cordoba the programme starting in 2013 is now offering 2 full bilingual studies and
12 bilingual itineraries in the Faculties of Law, Business, Education, Agricultural

Engineering, Polytechnic, Veterinary and Tourism.

Training and support for teachers

In the field of bilingual programs, in general there are usually a large number of
preconceived ideas, many of which are of a wrong nature or at least require some
qualification. One of them is that, as it has been indicated previously, the possession of
a minimum linguistic level is an indispensable requisite to aspire to obtain a quality
education. However, the accreditation of a given level does not guarantee effectiveness
in teaching (O’Dowd, 2018). The certification of a certain degree of proficiency in the
language means that you have met standards that are closely related to specific
linguistic tests, but not necessarily that you have the ability for specific use of the
language in academic fields and for the transmission of knowledge. In fact, teachers
frequently agree that their lack of specific training in bilingual teaching has a serious
negative impact on their methodological performance in bilingual education at university
level (Ellison et al., 2017). There is a type of qualification of a less tangible or quantifiable
nature that is in fact more necessary in the classroom, and that is not visible through

this type of purely linguistic measurements (Jarvinen, 2009).

For all these reasons, universities must find a way to select the most qualified teachers,
teachers that combine linguistic and pedagogical skills to carry out teaching according
to basic quality standards (Mohan and Slater, 2005). In cases where a short, medium
or long-term training program is planned, the design of then training program should
cover this double linguistic and methodological training. In both cases, the objective
should be to train teachers to help them achieve proficiency in the language for working
with academic material in a foreign language (Lorenzo, 2008), going beyond the
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simplistic view that only equipping teachers with a high instrumental CORDOBA

level In the language of instruction, high learning outcomes can also

be achieved automatically. At the University of Cérdoba, a training programme has been
set up from 2014 to help teachers acquire the necessary knowledge and strategies for
the new teaching scenario, which include training on: managing the international
classroom, materials development, academic writing, small group teaching, planning
and evaluation, improving oral skills, and integrating content and language in university
lessons. However, we must also be more imaginative and go beyond the benefits of this
dual training model and devise support measures aimed at strengthening linguistic and
pedagogical capacities, putting into practice support initiatives such as the use of
personalized pedagogical counselling. This should take the form of an observation
program through which experts provide teachers with key suggestions for improving
their teaching activity, or the form of a peer observation program where teachers
observe each other in order to share and learn particular strategies. In our university,
more than 30 teachers from different disciplines have participated since 2017 in the

observation by expert and peer-observation programmes.

As complementary measures to support the teaching staff, it could also be valuable to
provide purely linguistic support by professionals with a high professional qualification
(Zappa-Hollman, 2018). The objective would be to help them in the preparation of
materials, or in a somewhat more modest proposal, to advise them on the use of the
language for academic purposes. On the other hand, universities could also initiate or
strengthen, as it may be the case, a structure of cooperation and collaboration with other
professors, providing help for the establishment of collaboration networking with
professors at the own university and in nearby universities who are immersed in
teaching in a foreign language. In addition, of course, the universities should encourage
and support the creation of collaborative networks with foreign teachers, not only for the
benefits derived from academic and research contact, but also for the opportunities that

are opened for collaboration in the form of visits, conducting videoconferences, etc.

Linguistic support for students
One of the most pressing challenges facing universities when planning the future
implementation of bilingual studies is to provide, if the circumstances require it, support

to the students enrolled in this type of programmes. As it was the case with teachers,
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the most effective way to reduce the dangers that an insufficient CORDOBA

linguistic competence can have for the teaching and learning

process would be to set a minimum level of linguistic competence for the students who
wish to enrol in these studies. In this way, the universities ensure that there is not going
to be a detriment in the comprehension and treatment of academic material in the
lessons, however the difficulty lies in determining what should be the minimum level
required. In theory, the level should be equal to the one exhibited by the teaching staff,
although it is quite common for students to be required a B2 to enrol in degrees taught
in a foreign language (Pérez-Encinas et al., 2017).

Regardless of the fact that a minimum entry level is requested, it seems advisable that
a certain number of actions could be designed to strengthen the linguistic competence
of the students, even more in the cases where the students do not exhibit an ideal
command of the foreign language. The main purpose of these action measures would
then be to try to overcome a possible linguistic deficit on the part of the students. The
first option could be to offer ESP (English for Specific Purposes) courses embedded in
the curriculum, so that the students can take a subject of English for Engineering or for
Electronics as part of their curriculum. Another option could be to offer language courses
to the students who are in the bilingual studies delivered by the language schools of the
universities. In both cases these two kind of courses would be specifically aimed at
helping develop the language that is connected with the subjects taught in the foreign
language (Crossman, 2018), offering a linguistic treatment focusing particularly on the
academic language that is treated in the different content subjects. This aspect is crucial
because the students need to support to use the academic language required for the
construction of meaning in university lessons (Walenta, 2018). Also, students with a C1
certified level could offer another type of linguistic support in the form of personalized
advice. These students could be recruited from studies related to languages or
translation and interpretation with the aim of advising them for a few hours during the
week in the use of the academic language, and to help them in the search for specific
information. In the case of the University of Cérdoba, students with accredited C1 level

are helping other students to write up their final degree projects in English since 2016.
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We can identify a large number of aspects that are related to the

implementation of a bilingual education model, which in addition may have a decisive
influence on finally achieving the objectives in an effective way. However, it could be
possible to batch all these features in several key dimensions. Thus, policies aiming at
implementing bilingual studies or studies partially taught in a foreign language should
consider the area of governance as one of the areas to be covered. In particular, aspects
such as, for example, the need to carefully define the objectives of the program, the
elaboration of a clear language policy, the necessity to inform all the stakeholders
involved, or the obligation to select the appropriate initiatives and strategies (Pavon and
Gaustad, 2013), are of paramount importance so that the bilingual program can produce
desired results. Also, another dimension that deeply determines the quality of this type
of programs is the one that concerns the profile and the role played by the participating
teachers and students. Results from studies in which the teachers and students from
the University of Cérdoba have participated (Valcke and Pavon, 2015; Lasagabaster,
Doiz and Pavon, 2019; Doiz, Lasagabaster and Pavon, 2019), indicate that the profile
and performance of teachers and students is decisive for the understanding and

manipulation of academic content during the lessons.

Effective teaching is vital in the training of students in higher education, and it could be
that the teaching staff and the students are not sufficiently prepared to deal with high
complexity knowledge using English (Cots, 2013). If teachers cannot understand the
peculiarities and complexity of transmitting and working with academic content using a
foreign language, and they understand that it is not just about changing the language of
instruction, the objectives of the program will be seriously compromised (Halbach and
Lazaro, 2015). Obviously, the same can be said of the necessary linguistic competences
of students, if they are low, the quality of the teaching will be seriously affected.
Therefore, for all these reasons, the changes required by the implementation of bilingual
programs in higher education focus on the development of teachers' linguistic and
pedagogical skills and on the students’ linguistic proficiency should be considered as

two of the highest priorities.
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4. APPENDIX

4.1. Materials observation programme
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observed
; . . . not
The teacher aims to: Indicators: observed
NA
1. Integrate content and language

1.1 Specifies the planned content
outcomes and the content-
obligatory language
requirements.

Planned outcomes are on the
board or stated and recognisable
as driving all activities.

1.2 Uses authentic texts and
materials.

Uses authentic texts
Uses artefacts/realia
Uses materials

1.3 Focuses on pre-determined
content based on the level of
the learners.

Students successfully follow
instructions and complete
assignments.

Too difficult language is avoided
and future topics are not

addressed at length.

1.4 Organises classroom so it
promotes learning (i.e. seating
configuration)

Warm-up
Teaching/ learning
Analysis and reflection

2. Create arich L2 learning environment

2.1 Creates a friendly and safe
learning environment.
Students support one another
& participate actively.

Teacher uses routine activities.
The classroom seems stress-
free.

They experiment freely with
language.

2.2 Surrounds learner with rich
subject content, and extensive
oral and written language
input.

Content is challenging, linked to
a relevant context and previous
learning, and is successfully
applied by students during a task
requiring higher order thinking.
Synonym & antonym work is
done.

Language is displayed.
Glossaries or dictionaries are
provided.
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2.3 Creates numerous
opportunities for students to
speak and write through peer-
cooperative work and
encourages equal
participation.

Students speak more than the
teacher. Students express own
understanding in writing/note-
taking.

Teacher:
Subject:
Studies:
Date, time & venue:

gNIVERSIDAD
CORDOBA

The following category labels and their descriptors identify key pedagogical goals in ICLHE settings. The subsequent
indicators illustrate possible observable features of goals achievement. All features would not be observable in any

one class.
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observed
The teacher aims to: Indicators: gg;erved
NA
2.4 Organises classroom so it Teacher-fronted Student-
promotes learning (i.e. seating | centered
configuration for grpup work)
3. Make input comprehensible
3.1 Uses body language, visuals, | Facial and hand gestures
realia, and manipulatives to Pictures and illustrations
communicate meaning. Actual objects
3.2 Elicits and draws upon prior Students are encouraged to link
knowledge, experiences and new learning to previously taught
current attitudes to new topics. | topics.
3.3 Uses a variety of pre-reading | Advanced organizers
and pre-writing activities to Concept and word charts, or
make content and language maps
more accessible. Gapped slides
3.4 The theme/information is Scaffolds both content and
organised into sub-units or sub- language input by chunking
themes. information, breaking instructions
or assignments into manageable
pieces.
3.5 Makes frequent use of Students can articulate what
comprehension checks that they have learned.
require learners to Studen_ts can apply th|§ through
demonstrate their an assignment or activity.
understanding.
3.6 Selects and adapts Texts may be shortened, sub-
instructional material for headings inserted and language
learners’ linguistic level. support is present. Students
cope with the assignments and
participate actively.
4. Use “teacher-talk” effectively
4.1 Uses normal level of volume, | Does not raise volume above
articulates and enunciates clearly. | “normal” levels to achieve
comprehension. Does not
speak too fast or too slowly.
Rate of speech is not an
obstacle to comprehension.
Students can follow most
instructions and use teacher
recasts.
Teacher speech habits are
reflected in the quality of student
output. Prompting
4.2 Slows down and simplifies without excessive volume. Eliciting

language when
developmentally appropriate.

Students are interested in what
is going on.

4.3 Messages are repeated in
different
ways.

Students, at times, take the lead
in conversations.

ROADMAPPING
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4.4 Models accurate use of Syntax and grammar are
language. accurate. “Parasitic” words or
expressions such as “You know!
are avoided.
Intonation is natural.
The teacher’s pronunciation
does not impede
comprehension.
Estimated level of competence in
spoken language**
5. Promote extended student output
5.1 Employs questioning Students participate in
techniques that discussions. Elements of critical
encourage extended discourse. gpgsgrnet.atlve thinking are
Follow-up questions take
thinking a step further.
5.2 Structures and facilitates e.g.,
highinterest, student-centred
activities(role playing, debates,
presentations, peer
cooperative and group work)
5.3 Provides all students with the | Grouping techniques used: such
opportunity to participate and as dyads, think-pair-share, small
speak. groups, etc.
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The teacher aims to:

Indicators:

observed
not
observed
NA

Output-oriented activities used:
such as debates, presentations,
etc.

6. Attend to diverse learner
needs

6.1 Takes into account different
learning strategies and helps
students keep motivation high.

All students are motivated.
Teacher uses co-operative
learning strategies and mixed
ability grouping. Visual, tactile,
auditory and kinaesthetic
approaches are visible.

Teacher invites students to share
different problem-solving
approaches and learning
strategies.

6.2 Surveys and takes into
account student interests,
opinions and wishes.

6.3 Makes use of a wide variety of
activities through learning
centres where students can
work at a level that is
appropriate for them.

7. Attend to improvement in
accuracy

Either self-evaluation by the
student, peer evaluation, or
teacher-directed evaluation takes
place during the lesson.

7.2 Uses a variety of effective
feedback techniques.

The teacher details what is
correct, indicates points requiring
further reflection, provides clues,
creates relational links, and asks
probing questions.

In supporting language growth,
the teacher uses among others
the following techniques:
elicitation, clarification requests,
repetition, recasting, explicit
correction, as well as body
language & other non-verbal
cues.
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7.3 Attends to errors in both oral Teacher models right answer.
and written language. Teacher encourages self and
peer-repair.
7.4 Differentiates between Students receive verbal
feedback on form versus reinforcement or marks for

content. Teachers says

e.g. “l like that idea. How might
you say it more precisely? Could
you expand on that idea?”

meaning.
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LANGUAGE OBSERVATION FEEDBACK

1. GENERAL COMMENTS

Academic language proficiency

Evaluate using the following scale: Very low — Low — High — Very High

Evaluate knowledge of CALP* and BICS**

2. PRONUNCIATION
(SEGMENTALS)

Examples

Recommendations

3. PRONUNCIATION
(SUPRASEGMENTALS)

Examples

Recommendations

4. SYNTAX
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Examples
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Recommendations
5. GRAMMAR
Examples
Recommendations
6. LEXIS Appropriacy:
Precision:
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Clarity:
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Discourse Markers:

Miscellaneous

7. MATERIAL
SUPPORT

8. INTERACTION

9. COMMENTS

Teacher (observee):
Observer:

Subject:

Studies:

Date, time & venue:

PEER OBSERVATION RUBRIC

The following category labels and their descriptors identify key pedagogical goals in ICLHE settings. The

subsequent indicators illustrate possible observable features of goals achievement. All features would
not be observable in any one class.

ITEM

COMMENTS

1. General
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1.1 Organises classroom so it promotes
learning
(i.e. seating configuration)

1.2 Planning and organisation

1.3 Teacher-fronting or student-centred?

1.4 Focuses on pre-determined content
based on the level of the learners.

1.5 Delivery and pace/time management.

1.6 Uses authentic texts and materials.

1.7 Students’ motivation and engagement.

1.8 Creates a friendly and safe learning
environment. Students support one
another & participate actively.
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1.9 Creates numerous opportunities for
students to speak and write through peer-
cooperative work and encourages equal
participation.

2. Make input ¢

omprehensible

2.1 Uses body language, visuals, realia,
and manipulatives to communicate
meaning.

2.2 Elicits and draws upon prior knowledge
and experiences to new topics.

2.3 Uses a variety of pre-reading and pre-
writing activities to make content and
language more accessible.

2.4 Makes frequent use of comprehension
checks that require learners to
demonstrate their understanding.

3. Use “teacher-talk” effectively

3.1 Uses normal level of volume,
articulates and enunciates clearly.

3.2 Slows down and simplifies language
when developmentally appropriate.

3.3 Messages are repeated in different
ways.
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3.4 Models accurate use of language.

4. Promote student interaction

4.1 Employs questioning techniques that
encourage extended participation.

4.2 Structures and facilitates high-interest,
studentcentred activities (role playing,
debates, presentations, peer cooperative
and group work).

4.3 Provides all students with the
opportunity to participate and speak.

4.4 Surveys and takes into account student
interests, opinions and wishes.

5. Attend to improvement in accuracy

5.1 Uses a variety of effective feedback
techniques.

5.2 Attends to errors in both oral and
written language.
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5.3 Differentiates between feedback on
form versus meaning.

Other comments

ROADMAPPING 47172



gNIVERSIDAD
CORDOBA

ROADMAPPING 48/72



gNIVERSIDAD
CORDOBA

DEBRIEFING/DISCUSSION RUBRIC

Areas for consideration

Preparation and planning
= Session organisation (opening, closing, signposting, structuring)
= Preparation (content, handouts, planning of activities)
» Learning outcomes for session (explicit, achievable, achieved)
= Time management (also allocation of time to various activities)
» Adequacy of venue for the purpose of the session
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Classroom management
» Teaching methods/approaches

= Delivery (clarity, pace, variety of modes of delivery, repetition, summary)
» Use of resources/teaching materials (extent, types, effectiveness)

= Student responses (participation, attention, note-taking)

= Attention to diversity (inclusive strategies)

= Guidance to students

= Learning activities in which students are engaged = Group work
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Feedback and assessment (/n the classroom):
» Questioning strategies (number /types of questions, wait time, tutor responses)
= Error correction strategies
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Obtaining student feedback on teaching (oral/written)

gNIVERSIDAD
CORDOBA

To confirm the peer observation of teaching has taken place and all parties are satisfied with the

process.

Observee: Observer:

Date:
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4.2. Language courses for staff

UCOIDIOMAS

UNIVERSIDAD DE CORDOBA

ORAL SKILLS C1
FORMACION DEL PROFESORADO UNIVERSITARIO
CURSO 2024-2025

DIRECTOR/A ACADEMICO/A DEL CURSO

Victor Pavon Vazquez

34000170Y

Catedratico de Universidad

Filologias Inglesa y Alemana 676

768 186 (corporativo)

direccion.ucoidiomas@uco.es / victor.pavon@uco.es

PROFESORADO QUE IMPARTE EL CURSO

Por determinar

NUMERO HORAS

60 horas lectivas

HORARIO
Jueves 8:30-11:30
Fecha: 19 septiembre- 20 febrero
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P
Septiembre: 19, 26 CORDOBA

Octubre: 3, 10, 17, 31
Noviembre: 7, 14, 21, 28
Diciembre: 5, 12, 19
Enero: 9, 16, 23, 30
Febrero: 6, 13, 20

EXAMEN FINAL: 27 FEBRERO

OBJETIVOS

El curso esta disenado para profesorado que quiera consolidar su capacidad de comunicacion oral a nivel
C1 (Avanzado) para poder expresarse de manera segura, fluida y natural en las situaciones cotidianas en
las que hay que usar el inglés.

Por definicién, cuando los estudiantes alcanzan un nivel avanzado de inglés normalmente se sienten
positivos con relaciéon a su nivel. Sin embargo, les puede resultar dificil sentir que estan progresando y
mejorando.

En este curso los estudiantes tendran los recursos para ayudarles a usar lo que saben para superar nuevos
retos, asi como ofrecerles expectativas realistas y positivas sobre lo que pueden conseguir.

CONTENIDOS

TEMATICOS
* Travel and tourism
*  Expressions with time
» Stress
» Sleep
* Obsessions and addictions
* Adjectives and prepositions
* Interviews
*  Meetings
* The media
* Discussions
* Insects and animals

FUNCIONALES
« Talking about bad journeys
+ Discussing time management
» Discussing stress and relaxation
» Talking about sleep and bedtime routines
+ Discussing obsessions and addictions
» Acting as chair of a
*  meeting
* Avoiding conflict
* Retelling a story in your own words
+ Disagreeing politely
*  Asking for more detail
+ Using informal and vague language
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METODOLOGIA

Este curso se encuentra enfocado principalmente a la practica y afianzamiento de las destrezas orales
(comprension y expresion oral) en el que primara un enfoque comunicativo para que se estimule la
participacion del profesorado a través de tareas encaminadas a mejorar tanto la capacidad de comprension
oral como expresion oral.

En este nivel, expandir el vocabulario de los estudiantes es el objetivo mas visible y motivador por lo que se
realizaran actividades en las que el alumnado utilice sindnimos, “phrasal verbs” y “collocation” .

Con relacién a la pronunciacion los estudiantes aprenderan a utilizar la entonacién correcta, asi como una
pronunciacion clara.

Aprenderan también a adaptar su inglés hablado a distintas situaciones y registros.

Por otro lado, tendran practica en reconocer y utilizar marcadores del discurso y mejoraran la correccion y
la fluidez.
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Para conseguir todo esto, los temas de conversacion en clase, con los que 1)
puedan contribuir con sus propios conocimientos, opiniones o experiencia, CORDOBA

seran muy importantes para motivar a los alumnos a hablar en clase.

Para mejorar el Listening los alumnos escucharan audios en los que aparezca lenguaje coloquial y auténtico
ademas de una variedad de acentos.

TUTORIAS

Cada profesor tendra asignadas unas horas de tutoria dedicadas al alumnado. El profesor de cada grupo
se encargara de informar a sus alumnos a este respecto al comenzar el curso.

MATERIAL

Material elaborado por el profesor

EVALUACION

Se realizara un examen final para evaluar el progreso del alumnado al finalizar el curso.

El examen final correspondera al 90% de la nota total y constara de una parte de expresion oral y una parte
de comprensién oral.

Seréa necesario superar con un minimo de un 50% cada parte.

Si el alumnado suspende todo o alguna de las partes, tendra posibilidad de realizar un examen de
recuperacion en horario consensuado con el alumnado.

El 10% restante de la nota total correspondera a la participacion en clase y tareas asignadas en clase. El
alumnado debera asistir, como minimo, al 80% de las clases y las ausencias deberan ser justificadas
documentalmente.

UCOIDIOMAS

UNIVERSIDAD DE CORDOBA

PROFICIENT ORAL SKILLS
FORMACION DEL PROFESORADO UNIVERSITARIO
CURSO 2024-2025
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DIRECTOR/A ACADEMICO/A DEL CURSO

Victor Pavon Vazquez

34000170Y

Profesor Titular de Universidad

Filologias Inglesa y Alemana 676

768 186 (corporativo)

direccion.ucoidiomas@uco.es / victor.pavon@uco.es

PROFESORADO QUE IMPARTE EL CURSO
Por determinar

NUMERO HORAS

90 horas lectivas

HORARIO
Jueves 17:30:20:30
Fecha: 19 septiembre-15 mayo

CALENDARIO
Septiembre: 19, 26
Octubre: 3, 10, 17, 31
Noviembre: 7, 14, 21, 28
Diciembre: 5, 12, 19
Enero: 9, 16, 23, 30
Febrero: 6, 13, 20, 27
Marzo: 6, 13, 20, 27
Abril: 3, 10, 24

Mayo: 8, 15

EXAMEN FINAL: 29 mayo

OBJETIVOS

ROADMAPPING
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El curso esta disefiado para profesorado que ya tiene conocimientos de inglés )
a nivel avanzado que deseen consolidar sus capacidades linguisticas a nivel CORDOBA
oral, especialmente relacionadas con la imparticién de asignaturas en inglés o
con la presentacion oral de contenidos académicos de alto nivel.

A la finalizacion del curso el alumnado desarrollara el lenguaje, confianza y destrezas necesarias para
desenvolverse tanto en el contexto académico y profesional como en el mundo real.

CONTENIDOS

TEMATICOS
* Team work
*  The community sector
» Benefits of sports
*  Technology in sport

* Energy
* Reactions to change
*+ Risk

*  Mavericks

*  Global spread of companies
» Habitats, invasive species

* Relationships

* Spending habits

* Market research

*  Space travel

*  Words for describing visuals
*  Ocean, present and future

* The history of surfing

* Marine ecology

»  Conflict and conciliation

»  Words for describing behaviour

FUNCIONALES
* Decision making in teams
« Taking part in an informal debate
* |dentifying arguments
*  Preparing to speak up in discussions
« Taking notes
*  Expressing causality
» Making allusions (indirect references)
« Giving group presentations
* Making deductions
*  Working collaboratively
* Managing risk

. Justifying decisions (hedging)

. Overcoming nerves before a talk

. Creating emphasis using inversion

« Using rethorical devices

. Navigating from one question to another
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. Improving techniques for conducting successful interviews and questionnaires
. ldentifying loaded questions

« Using visual data

. Listening to follow mathematical or scientific problems
. ldentifying patterns in lectures

. Listening to interpret idioms

. Making estimates and hypotheses

. Making transitions in presentations

. Anticipating information to come

. Coping with different lecture styles

« Making counter-arguments and concessions

METODOLOGIA

Este curso se encuentra enfocado principalmente a la practica y afianzamiento de las destrezas orales
(comprension y expresion oral) en el que primard un enfoque comunicativo para que se estimule la
participacion del profesorado a través de tareas encaminadas a mejorar tanto la capacidad de comprension
como expresion oral en contextos académicos.

En las clases se combinaran actividades en las que habra lenguaje que se utiliza en el mundo real a través
de “thought-provoking” material, tareas basadas en el uso de las destrezas, ejercicios de pronunciacién que
ayudaran al alumnado a entender el inglés hablado y a expresarse de manera clara, y ejercicios de
vocabulario académico.

Se combinaran ejercicios de Listening en los que se presentaran aspectos diferentes del tema a tratar para
poder llevar a cabo conversaciones o una tarea final relacionadas con el tema presentado en los Listenings.

TUTORIAS

Cada profesor tendra asignadas unas horas de tutoria dedicadas al alumnado. El profesor de cada grupo
se encargara de informar a sus alumnos a este respecto al comenzar el curso.

MATERIAL

Skillful 4 Second Edition
Listening & Speaking
Student’s Book Pack

Emma Pathare & Gary Pathere
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Macmillan Education

EVALUACION

Se realizara un examen final para evaluar el progreso del alumnado al finalizar el curso.
El examen final correspondera al 90% de la nota total y constara de una parte de expresion oral y una parte
de comprensién oral.

Sera necesario superar con un minimo de un 50% cada parte.

Si el alumnado suspende todo o algunas de las partes, tendra posibilidad de realizar un examen de
recuperacion en horario consensuado con el alumnado.

El 10% restante de la nota total correspondera a la participacion en clase y tareas asignadas en clase.

El alumnado debera asistir, como minimo, al 80% de las clases y las ausencias deberan ser justificadas
documentalmente.

ROADMAPPING 60/72



BNIVERSIDAD
CORDOBA

UCOIDIOMAS

UNIVERSIDAD DE CORDOBA

INGLES INSTRUMENTAL C1.1
FORMACION DEL PROFESORADO UNIVERSITARIO
CURSO 2024-2025

DIRECTOR/A ACADEMICO/A DEL CURSO

Victor Pavon Vazquez
34000170Y
Profesor Titular de Universidad

Filologias Inglesa y Alemana
676 768 186 (corporativo)
direccion.ucoidiomas@uco.es / victor.pavon@uco.es

PROFESORADO QUE IMPARTE EL CURSO

Por determinar

NUMERO DE HORAS

90 horas lectivas

HORARIO

Miércoles 16.30-19.30

Fecha: 18 septiembre 2024- 30 abril 2025
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b
CALENDARIO CORDOBA

Septiembre: 18, 25

Octubre: 2, 9, 16, 23, 30

Noviembre: 6, 13, 20, 27 Diciembre: 4, 11, 18
Enero: 8, 15, 22, 29

Febrero: 5, 12, 19, 26

Marzo: 5, 12, 19, 26

Abril: 2, 9, 23, 30

EXAMEN FINAL: 7 MAYO

OBJETIVOS

En el nivel C1.1se pretende que el alumno adquiera competencia comunicativa con flexibilidad, eficacia y
precisiébn para participar en todo tipo de situaciones, en los ambitos personal, publico, académico y
profesional, que requieran comprender, producir y procesar textos orales y escritos extensos y complejos,
en diversas variedades estandar de la lengua, con un repertorio Iéxico amplio, y que versen sobre temas
tanto abstractos como concretos, incluso aquellos con los que el hablante no esta familiarizado.

CONTENIDOS
TEMATICOS

Change

Age

Memories

Excess

Ways of Speaking
Emotional reactions
Business

Gender

Care and babies
Good and bad behaviour
Legal matters
Character traits
Relationships
Describing homes
Travel

GRAMATICALES

Simple and continuous verb forms
Reference and substitution
Gerunds and Infinitives
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Comparisons

P
Cleft sentences CORDOBA

Modals

Hypothetical past situations
Passives

Ellipsis

Attitude adverbials
Discourse Markers

FUNCIONALES

Discussing the first say at school, university or work
Talking about different ages

Talking about attitudes towards spending money
Discussing recycling

Discussing complaints situations

Talking about housework

Talking about babysitting situations

Discussing good and bad behaviour

Discussing relationships

Ranking travel options

Discussing success

METODOLOGIA

Los cursos estaran enfocados principalmente a la practica y afianzamiento de las destrezas integradas
(comprensidn y expresion escrita; comprension y expresion oral) en el que primara un enfoque comunicativo
y de interaccion entre profesorado del curso y los asistentes al mismo.

El aprendizaje de la lengua se realizara a través de actividades que desarrollen el vocabulario, el lenguaje
funcional, diferentes temas presentados en diferentes tipos de textos y oportunidades para ponerlos en
practica.

MATERIAL

Straight Forward Advanced Student’s Book Second Edition
Roy Norris

MacMillan

TUTORIAS

Cada profesor tendra asignadas unas horas de tutoria dedicadas al alumnado. El profesor de cada grupo
se encargara de informar a sus alumnos a este respecto al comenzar el curso.

EVALUACION

Se realizara un examen final para evaluar el progreso del alumnado al finalizar el curso.
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Constara de cuatro partes en las que quedan cubiertas las destrezas basicas

(Writing, Reading, Listening y Speaking).

Para aprobar el curso sera necesario superar un minimo de un 50% de todas y

cada una de las partes de las que consta el examen.

BNIVERSIDAD
CORDOBA

Si el alumnado suspende todo o alguna de las partes, tendra posibilidad de realizar un examen de

recuperaciéon en horario consensuado con el alumnado.

La asistencia es obligatoria y el alumnado debera asistir, como minimo, al 80% de las clases. Las ausencias

deberan ser justificadas documentalmente.

UCOIDIOMAS

UNIVERSIDAD DE CORDOBA

INGLES INSTRUMENTAL NIVEL C2.1

FORMACION DEL PROFESORADO UNIVERSITARIO
CURSO 2024-2025

DIRECTOR/A ACADEMICO/A DEL CURSO

Victor Pavén Vazquez

34000170Y

Catedratico de Universidad

Filologias Inglesa y Alemana 676

768 186 (corporativo)

direccion.ucoidiomas@uco.es / victor.pavon@uco.es

PROFESORADO QUE IMPARTE EL CURSO

Por determinar

NUMERO DE HORAS
90 horas

HORARIO

Lunes 8:30-11:30
CALENDARIO
Septiembre: 16, 23
Octubre: 7, 14, 21, 28

ROADMAPPING
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Noviembre: 4, 11, 18, 25

P
Diciembre: 2, 16 CORDOBA

Enero: 13, 20

Febrero: 3, 10, 17, 24
Marzo: 3, 10, 17, 24, 31
Abril: 7, 21, 28

Mayo: 5, 12, 19, 26

EXAMEN FINAL: 2 JUNIO

OBJETIVOS

Curso dirigido a estudiantes con conocimiento de nivel C1

El alumnado que consigue un nivel C2 demuestra que domina el inglés a un nivel excepcional.
Prueba que puede comunicarse con la fluidez y la complejidad de un hablante de inglés
altamente capacitado. Implica que posee el nivel de inglés necesario para estudiar o trabajar en
un entorno profesional 0 académico de muy alto rango, por ejemplo, en programas de posgrado
o de doctorado, hablar sobre asuntos complejos y abordar con fluidez cuestiones problematicas
y comunicarse con total seguridad en cualquier entorno.

CONTENIDOS

GRAMATICALES

The present

Past forms

Adverbs and adverbial phrases
Future (will, shall, would)

Modal verbs

Noun phrases and nominal clauses
Cohesion

Demonstratives

Conditional clauses

LEXICOS

Personality

Adjectives and nouns with self

Travel

Phrasal verbs and noun collocations
Prepositional phrases with at, in, on and under
Partitive expressions with uncountable nouns
Closed compounds

Neutral and sensationalist language
Binomials

Expressions and phrases with pay

Rise and fall

FUNCIONALES
Talking about feeling and émotions
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Making stories interesting
Talking about the future
Explaining an innovation
Rhetorial questions
Inventing a dialogue

Negotiating
Discussing news sources

Discussing work-life balance and salary
Writing an article
Writing a report

Writing an essay

METODOLOGIA

Los cursos estaran enfocados principalmente a la practica y afianzamiento de las destrezas integradas
(comprension y expresion escrita; comprension y expresion oral) en el que primara un enfoque comunicativo
y de interaccion entre profesorado del curso y los asistentes al mismo.

MATERIAL

Ready for C2 Proficiency
Fiona Aish, Jo Tomlinson, Ethan Mansur and Roy Norris
Macmillan -education

TUTORIAS

Cada profesor tendra asignadas unas horas de tutoria dedicadas al alumnado. El profesor de cada grupo
se encargara de informar a sus alumnos a este respecto al comenzar el curso.

EVALUACION

Se realizara un examen final para evaluar el progreso del alumnado al finalizar el curso.

Constara de cuatro partes en las que quedan cubiertas las destrezas basicas (Writing, Reading, Listening y
Speaking).

Para aprobar el curso sera necesario superar un minimo de un 50% de todas y cada una de las partes de
las que consta el examen.
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Si el alumnado suspende todo o alguna de las partes, tendra posibilidad de 1)
realizar un examen de recuperacion en horario consensuado con el alumnado. CORDOBA
La asistencia es obligatoria y el alumnado debera asistir, como minimo, al 80%
de las clases. Las ausencias deberan ser justificadas documentalmente.

4.3. Teachers’ questionnaire

[EJ)NIVERSIDAD
CORDOBA

PLAN DE PLURILINGUISMO DE LA UNIVERSIDAD DE CORDOBA

SURVEY FOR TEACHING STAFF

The present survey aims to gather information about the teaching staff that
might be interested in participating in this Plan. This is an initial measure that
will be complemented at a later stage by detailed information on the
characteristics of the Plan (start, timing, incentives, etc.) and, in a second
phase, with a package of training activities.

Personal data

1. Name and surname.

2. Faculty/School/College.

3. Degree.
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4. Subject/s that would participate (indicate if it is core, CORDOBA

compulsory, basic, optional, etc.).
5. Professional category/post.
6. Accredited level of English.

7. Have you participated in UCO's teacher training courses (English)? If so,
please indicate the level taken and the academic year.

8. Are you part of any teaching or research project related to
bilingualism/plurilingualism/multilingualism? If so, please indicate your
name.

9. Would you be interested in participating in the UCO program of teaching
subjects in English and receiving specific training for this purpose?

a) Yes b) No

If the answer to the previous question (n. 9) was yes, please continue

with the questionnaire.

10. Are you aware of the European language policy agenda?

a) Yes b) No

11. In your opinion, is it necessary for university students to master a second

language for their professional future?

a) Yes b) No

12. Do you think that the university can and should do something to contribute

to improving the language proficiency of its students?

a) Yes b) No
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13. Do you think that the use of English as a language of D
. T L . R CORDOBA
instruction is beneficial to the university institution?

a) Yes b) No

14. And for the university students?

a) Yes b) No

15. And for the university faculty itself?

a) Yes b) No

16. In your opinion, does teaching through a second language help or hinder
the assimilation of academic content by the students?

a) it is detrimental
b) favours it if it is done properly
c) is irrelevant

17. Indicate in order of importance (1, 2, 3, etc.) what do you think are the
most important problems that teachers must face when teaching through a
second language:

a) a low linguistic competence of the student body

b) insufficient linguistic competence on the part of teachers
c) lack of methodological preparation on the part of teachers
d) lack of specific materials for the classes

e) others:

18. Indicate the benefits (one, two or all three) that you believe bilingual
programs can have on the students:
(a) linguistic (improvement in language use).

b) cognitive (development of creativity and improved comprehension)
c) social (better professional and social opportunities).

19. Do you know the different types of bilingual programs that can be offered
at the university?

a) Yes b) No
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20. Have you received training related to the delivery of
academic content through a second language in courses, seminars,
conferences, etc.? If yes, please indicate your name.

a) Yes b) No

21. Do you know the meaning of the Spanish term CLIL (Content and
Language Integrated Learning)?

a) Yes b) No

22. Are you aware of the differences between a bilingual program and a
Content and Language Integrated Learning (CLIL) program?

a) Yes b) No

23. Which do you think is more necessary to teach subjects in a second
language, a high knowledge of the second language or a solid knowledge of
specific methodological strategies?

a) high knowledge of the language
b) methodological strategies
c) both

24. How important would you consider it to have linguistic advice to prepare
your classes?

a) indispensable
b) useful
c) irrelevant

25. Indicate the importance you would give to having methodological advice
to prepare your classes.
a) indispensable

b) useful
c) irrelevant
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26. Do you know the advantages of tandem teaching, in gORDOBA
which the transmission of academic content by the
teacher responsible for the subject is supported by

linguistic assistance in the classroom?

a) Yes b) No

27. How much importance do you attach to the use of audiovisual resources
and information and communication technologies (ICT) in the bilingual
classroom?

a) very much
b) not very much
C) none

28. Do you understand the principles of cooperative and collaborative work
among students?

a) Yes b) No

29. Do you understand the changes in evaluation methods required by this
type of teaching?

a) Yes b) No

30. In your opinion, apart from face-to-face teaching, what other type of
teaching activity could you carry out using English?

(a) tutorials

b) internships

c) essays and projects
d) reference manuals
e) others:

31. what is your opinion about the use in the same classroom of the mother
tongue (Spanish) and the second language (English)?
a) that it is a factor of failure

b) that it contributes to the assimilation of academic content
c) that it is irrelevant
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32. Do you think it would be helpful to have a bilingual CORDOBA

coordinator at your Faculty/school/college?

a) Yes b) No

33. In your opinion, how important would it be to coordinate with other
teachers of the same course who teach their subjects in English?

a) very much
b) little
C) none

34. What kind of additional actions do you think should be implemented to
support the students? Please indicate the options you think are appropriate.

a) specific language courses by subject area
b) aid for access to educational resources

c) promoting international mobility

d) others:
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