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INTRODUCTION  
  

To be completed…  

  

1 ROADMAPPING  
  

1.1 Position of HAN UAS in the Dutch higher education system  
The Dutch higher education system consists of 3 different entities: Research Universities, Universities 

of Applied Sciences and University Colleges. HAN is a University of Applied Sciences (UAS). UAS-es 

offer programmes that focus on the practical application of arts and sciences in professional contexts. 

HAN is the fifth largest UAS with two campuses (Arnhem and Nijmegen), offering programs in a broad 

range of domains from engineering, education, business and health to over 37.000 students. HAN has 

a strong, long-standing reputation and is known for high, reliable and solid quality. Most institutions in 

the Netherlands for higher education are public institutions. The government provides funding based on 
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student numbers. This funding covers a significant portion of the costs of education. HAN’s resources 

are divided amongst the 14 independent schools. HAN vouches for sufficient budget and divers range 

of services for its 14 schools (Appendix A).   

  

1.2 Academic Discipline  
The School for Organisation and Development, which participates in the CLIL4ALL project, is situated in 

the business domain the School participates with the Dutch taught bachelor program Business 

Administration (BBA). Located at Campus Nijmegen and Arnhem, HAN UAS offers a four-year full-time 

bachelor's program. Between 850 and 900 students are enrolled each year. The annual inflow is 250 to 

300 first-year students.  

  

Over the past decade, the number of international students in the Netherlands has increased 

significantly. Preliminary enrollment figures for the 2023-2024 academic year show some stabilization 

compared to previous years. The share of international students among all incoming students in higher 

education is over 25 percent. Without a grip on incoming degree seeking student mobility, the quality of 

education could decrease, or experience pressure at least. Accessibility for Dutch students could then 

be compromised in certain English-language programs, and especially in large cities, it is increasingly 

difficult for students to find a room. That also undermines the experience that education and student life 

should provide.   

  

In 2023, the minister of education prioritised this topic, and asked all higher educational institutions to 

pause active international student recruitment until further notice. Secondly, an inventory on all HEIs on 

English taught programmes, language policy, accessibility and housing were carried out to give input to 

the strategy ‘Internationalisation in balance’ that is currently being developed that addresses these 

difficulties. Recent elections in The Netherlands led towards a more conservative movement and the 

expectation is that this topic will be high on the political agenda in the coming year(s).   

  

In the Dutch context, bachelor programs have to conform to national final qualifications in their 

discipline. The final qualifications are determined by stakeholders from the working practice for which 

the program is training and by delegates from (almost all) BBA programs in the Netherlands. This 

means that all BBA programs have at least 75% the same final qualifications.   

  

These final qualifications are defined in a national course profile. According to the National Course 

Profile BBA1   
“…a starting professional with a bachelor’s degree in business administration:   

 
1 (Landelijk Overleg Bedrijfskunde, 2024)  
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• demonstrates personal leadership and works independently from professionalism and moral compass and 

reflects on this to achieve goals for(cooperating) organisations.  

• uses business models and data to analyse relevant data, analyses relevant developments in society, 

between organisations and within organisations, and creates, in interaction with stakeholders, scenarios 

for the future.  

• builds alignment at and across the boundaries of functional areas and organisations to interact with people 

with different expertise cultural backgrounds, perspectives and interests to arrive at multiple valuable 

solutions to business issues.  
• The business management professional acts in a methodical manner to achieve informed 

(evidencebased) problem identification, diagnosis, design, change and evaluation realize for business 

issues.”  
  

Based on the national BBA program profile, the various higher education institutions are partly (around 

25%) free to set specific emphases regarding the content of the study program and/or the didactic 

approach. The didactic approach HAN UAS BBA program:  

  
“To train high-quality professionals, we believe it is necessary to work in the triangle Education, Research and 

Workplace. In this way, we develop knowledge of business practice, students get more opportunities for personal 

growth and, in cooperation with students and businesses, HAN can offer more added value to both organisations 

and society. The vision and its translation into educational practice is roughly based on the following pillars:  

- Development of practice-based competences: We emphasise the direct application of theoretical 

knowledge in practice. Our aim is not only knowledge transfer, but also the development of practical skills 

to cope with complex business challenges.  
- A focus on integrality: We teach students to approach problems from different perspectives, paying 

attention to the broader context of business issues.  

  
- With a focus on collaboration: Fostering a culture of collaboration is essential. Students not only learn from 

each other, but also develop the skills for effective collaboration.” 2  

  

Internationalisation within the programme  
  
Internationalisation is an integral part of the curriculum within the Business Administration programme at 

HAN. During their studies, every student develops knowledge in the international context of their 

professional profile and learns to deal with intercultural differences, in order to be prepared for a 

(professional) future in an increasingly international working and living environment.   

 
2 (Hogeschool van Arnhem en Nijmegen, 2023)  
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The national competence profile does not contain specific international competences. It is left to 

universities (of applied sciences) whether and how they further develop the nationally defined 

competences with international themes or with additional international competences. The Business 

Administration programme has chosen the latter option. A separate international competence was 

chosen, which is divided into three sub-competences:   

1. International business awareness  
2. Intercultural adaptability  
3. Generics (in particular learning line English)   
  

1 International Business Awareness   
The focus is on developing and applying knowledge in the field of International Business. Within the 

programme, this takes shape through the implementation of an International Project in the F cluster, in 

which students investigate the possibilities for an organisation based in the Netherlands to establish 

itself in a country outside the Netherlands, within or outside the EU. As an extension of this project, 

students who participate in the International Project in the F cluster are given the opportunity to conduct 

field research for an organisation in the intended foreign country of establishment, thus developing not 

only their International Business Awareness but also the competence further explained in ad 2 

Intercultural Adaptability.  

  
2 Intercultural Adaptability   
Students are able to collaborate in and with other cultures. The current F cluster programme - in which 

students collaborate with students from CLIL partners (Content and Language Integrated Learning):   

- Shark project  
- BIP project (Blended Intensive Program) with students from our partner university from Pécs   
  

3 Generics   
This competence involves language skills. Obviously, this occurs in modules of English that the student 

takes, but it also occurs at times when the student studies English-language literature. In the current 

cluster F curriculum, it has been established that through the combination of cooperation between the  

  
English subject and the other (subject-related) F cluster subjects, as a result of the CLIL project, the 

level of presentations by students has improved, English teachers have more knowledge of 

(international) business administration and the international business administration teachers gain a 

better insight/knowledge of the other international business administration subjects.  
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1.3 Roles of English within the BBA program  
Universities of Applied Sciences focus primarily on training professionals for the (regional) work field 

and industry. Therefore Dutch is the primary language of instruction for most programs at HAN. This 

also applies for the BBA program. Despite the fact that students are trained mainly for the region, future 

employers do indicate that they consider international competence3 important. After all, companies 

often work in an international chain. One aspect of international competence is knowledge of 

international language(s). This is in line with the international framework of the Dublin Descriptors and  

EQF. Which are translated in the national NQLF framework4 which describe that students at NQLF 

(also EQF) level 6 should be language proficient to acquire skills that enable them to..:  

• apply acquired knowledge and understanding in a professional manner appropriate to the 

discipline, to formulate views and support them with arguments, and to solve problems in the 

field of the discipline (Descriptor: apply knowledge and understanding).     

• communicate information about and from the discipline, ideas and solutions to problems to an 

audience consisting of specialists or non-specialists (Descriptor: communication).     

  
In the national BBA course profile1 language skills are mentioned, especially in the sense of 

communication about professional content: being able to communicate well with peers and others 

outside the profession, for the purpose of collaboration, advising, reporting (providing information), 

creating support, collecting information and interpreting it correctly. In the profile, language 

skills/communication are only mentioned in connection with the content of the profession.  

  

In the HAN UAS BBA program, English language proficiency plays a small role. While Dutch serves as 

the primary language of instruction, English therefore is considered to be English as an additional 

language. English is integrated into the curriculum (approximately 10 ECTS). It is taught in targeted 

language classes. These classes focus on language acquisition, covering grammar and vocabulary. 

Rather than being a mere tool, English is a specific target for students to achieve proficiency. During 

one semester of the degree program (third year, second semester), English becomes more prominent. 

The program has been working intensively for several years with a partner institution from Hungary.  

This started through virtual cooperation before Covid-19 through guest lectures, students collaborating  

  
virtually with peers from two other international universities working on joint assignments, using English 

as the language of instruction and serving as a tool for acquiring international and intercultural 

competencies. In 2021, the virtual cooperation has evolved into a Blended Intensive Program, where 

the virtual part is now only a component of a physical project where students work together on a 

business case. This BIP abroad, further emphases the global use of English. Approximately 15% of the 

 
3 (Nuffic, 2020)  
4 (NQLF, 2020)  
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literature used in the BBA program is offered in English. This literature pertains to business subjects like 

international management and operations management.   

  

There are no international colleagues within the program. Within the program, no international research 

is conducted by professors. The research chair focuses primarily on the region, in line with the 

institution's strategic plan. Being proficient in English is also not a requirement when appointing staff or 

teachers.  

  

Because of the CLIL4ALL project, content and language teachers decided to jointly work on a business 

vocabulary list which holds the most common terminology of the profession in English.   

  

The study programme is a Dutch taught programme and therefore the final thesis in the fourth year is in 

Dutch. There is no requirement for an English summary.   

   

   

  

A look into the future  
IN FIVE YEARS, THE PROGRAMME AIMS TO EXPAND THE  
INTEGRATION OF INTERNATIONAL COMPETENCES (INCLUDING  
ENGLISH) INTO CONTENT COURSES, SO THAT THE NEED FOR  
SEPARATE LANGUAGE CLASSES WILL DISAPPEAR. AN OPERATIONAL 
POLICY DOCUMENT DESCRIBING THE VISION FOR  
LANGUAGE INTEGRATION AND PROVIDING GUIDANCE FOR  
IMPLEMENTATION IS BEING PREPARED. AS A FIRST STEP SOME  
LECTURES PARTICIPATE IN AN INTERNATIONAL GRANT PROJECT AND 
SHOULD BE ABLE TO COMMUNICATE IN ENGLISH AND CARRY OUT 
JOINT TEACHING INNOVATION.   
  

1.4 (Language) Management  
Language management is a crucial aspect of language policy. It refers to the explicit policies and 

decisions related to language use.   

  

1.4.1 Policy and main language   

Besides the requirements from the national program profiles for each discipline, HAN UAS nor the 

School of Organisation and Development, does not have a specific language policy. In practice, the 

general language is Dutch. In contexts where the nature of the program or work requests it, a different 

language such as English or German is chosen. Because there are international students and 

employees within HAN UAS, all communication at HAN level and for schools where international 

students study or international employees work, is available in both Dutch and English.   
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1.4.2 Language support  

If necessary, staff, students and externals alike can take (extra) language courses or language 

coaching at the HAN Language Centre. This business unit also offers translation services.   

  

1.4.3 Professionalisation budget  

There is a generous professionalisation budget within the School of Organisation and Development. 

There is no earmarked budget for international competences or specifically professionalisation on 

language skills.  

  

1.4.4 Required language entry level for students  

There is no specific required language entry level for students. ERK standards (level B2) are, however, 

inculcated in diploma’s giving access to higher education.  

  

   
A look into the future  

  

CURRENTLY, A LANGUAGE POLICY IS BEING DRAFTED WITHIN THE    
SCHOOL OF ORGANISATION AND DEVELOPMENT. IT IS BOTH TACTICAL    
AND OPERATIONAL IN NATURE AND PAYS ATTENTION TO BOTH THE    

ROLE OF LANGUAGE IN THE CURRICULUM, AND THE FACTORS THAT  
  

CAN PROMOTE OR INHIBIT SUCCESSFUL IMPLEMENTATION.   
    

  

  
  

  
1.5 Agents  
All programmes shape their own language teaching and approach. Within the business domain, English 

as a foreign language is often part of the official curriculum (and sometimes a second foreign language 

as well). Programmes within the education, health and engineering domains do not offer a separate 

language teaching. Schools are free to develop their own vision on language and language education. 

The assignment for this comes from the Management Team of the school.  At the School of  

Organisation and Development, it was recently decided that a vision on language is very important to be 

able to manage the output and related activities.   

The Curriculum Committee is responsible for the direction and focus of a programme and has a great 

say in the development and adaptation of existing curricula and modules. They constantly review their 
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effectiveness. The Education and Quality Team is also important; they are involved in the actual 

development of new education.  

Programmes are free to make their own interpretation, but there is often an educational specialist who 

supports the implementation of lesson plans and looks at the didactical approach. If programmes want 

to offer English modules, semesters or even larger parts of a programme, they will have to apply for 

official permission. Initiatives therefore come from bottom-up, but have to be approved by management. 

The management (board) of the school will make its decisions based on feasibility, looking at the costs, 

workload and goals of the programme, among other things. If approved, the director then brings it to the 

executive board, which will make a decision based on the social mission of the university and whether it 

is in line with national policy. This is followed by an official decision (recorded) by the Executive Board.  

There is a Language Centre within HAN and they offer language courses for students and HAN 

employees. They also have a Translation Service. However, the HAN Language Centre is 

demanddriven and offers services. They do not set the frameworks nor are they guiding programmes. 

The HAN Language Centre states that they would embrace a HAN language policy because it would 

give them direction in their mission.  

  

  

1.6 Practices and Processes  
At the BBA program, we integrate practice and theory. Our students learn not only to analyse, but also 

to connect and innovate. They develop a critical inquisitive attitude and work on their professional 

identity. Integrity and ethical thinking are central. Our vision emphasises the unique combination of 

practical orientation, integral approach and personal development that is essential for future business 

professionals. To achieve this, we use an activating didactic approach. This approach includes methods 

such as problem-based learning, working in small groups and peer feedback. We encourage students 

to be actively involved in their own learning and promote interaction between lecturers and students, as 

well as among students. Although our programme has many students, we aim for a relational and 

communicative approach. Sincere contact between lecturers and students contributes to a positive 

learning environment. Combining these approaches creates a holistic learning environment in which 

students not only gain knowledge and professional skills, but also grow as individuals.  

  

1.7 Internationalization and Glocalization  
  

Internationalisation within HAN is a means and not an objective in itself. Internationalisation of 

education is intended to make students aware of the international context of the professional field and 

to acquire intercultural and communication skills. All this is intended to prepare students for a 

professional profile in which working in an international chain is the rule rather than the exception.   
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Bringing international aspects into the curriculum can consist of foreign-language literature or case 

studies, but can also be shaped together with partner universities. Examples include guest lectures,  

(virtual) collaborations, joint projects and, for example, studying for a semester at a partner institution.  

Cooperation with partner institutions also provides the opportunity to exchange knowledge and learn 

from each other's curriculum and research. This contributes to a quality boost of the own program or 

institution.  

  

The School for Organisation and Development (AOO), where the business administration program is 

positioned, has the basic principle that internationalisation contributes to the content of the curriculum 

and research, professionalisation of staff and the program and finally to the network and relationships 

with international partners.   

  

The vision of the business administration program on internationalisation is that there are three pillars 

that feed into the education directly.   

• International competences: knowledge of the international context of the discipline  
• Intercultural competences: knowledge of intercultural communication - how to communicate with 

customers and suppliers from different cultural backgrounds   

• Generics: English (or German) language skills.  
  

HAN has 9 English-language programs within the fields of business, engineering, life sciences and 

heath where both Dutch and international students study. This gives a good mix of students with 

different backgrounds which contributes to an international classroom. The employees of the programs 

also have various nationalities and often lack knowledge of the Dutch language. There is bilingual 

communication for this reason, although the administrative language is always Dutch.    

  

The unrest about a large influx of international students due to pressure on the accessibility of 

education and student rooms has led the Minister of Education to ask institutions to come up with a plan 

and to take charge of this issue themselves. They are asked to pay attention to, among other things, the 

control of the international intake, the Dutch language for students and employees, the bersteering 

language, housing and international recruitment.  

  

HAN's International School of Business offers specifically English-language degree programs. They 

have a pioneering role in internationalization of the curriculum, mobility of students and staff, research 

in collaboration with international partners and other forms of cooperation. All incoming exchange 

students follow their semester at this school. They have an internationally recognized accreditation  

(EFMD) for one of their programs and the reputation of the ISB contributes greatly to the 

internationalisation opportunities at the other schools such as AOO.  
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2 RESOURCES  
  

2.1 Resources for planning  

2.2 Resources for implementation  

2.3 Resources for assessment  
  

  

@judith: jij opperde een tabel, matrix achtig iets voor het overzicht.   

Toen ontsproot het volgende aan mijn brein. Wat vind jij ervan? Gebaseerd op ontwikkelingsfasese 
duurzame ontwikkeling in het hoger onderwijs. Laatste fase is minder relevant, denk ik.   

  Ad hoc  Coherent  Systematic  Partner-focused  Impact on 
society  

  Activities are carried 
out on an ad hoc 
basis: they are based 
on the actions of 
individuals, and these 
are one-off activities.  

The activities form a 
planned, coherent 
whole. The activities are 
considered as a rule: 
each student and 
teacher spends in the 
attention to the SDGs 
(plan + do of the PDCA 
cycle).  

The theme is  
systematically anchored 
in the program. The 
PDCA cycle is 
demonstrably complete:  
the programme  
evaluates, initiates 
follow-up activities, and 
achieves concrete 
results (check + act of 
the PDCA cycle).  

Crucial partners in the 
field and knowledge 
institutions work together 
and are active involved 
in the integration and 
evaluation of the theme 
within the programme, 
i.e. throughout the  
PDCA cycle  

The programme focuses 
on the theme and the 
associated social issues, 
its ambitions in this area 
reach across borders, 
and key partners 
recognise that training 
has an exemplary role in 
both areas fulfills.  

Roles of English            

Academic  
Disciplines  

          

Language 
management  

          

Agents            

Practices en 
processes  

          

Internationalization 
and Glocalization  

          

     

https://www.hobeon.nl/uploads/imported/41b59ae0866c9eaff22041cb7043474a.pdf
https://www.hobeon.nl/uploads/imported/41b59ae0866c9eaff22041cb7043474a.pdf
https://www.hobeon.nl/uploads/imported/41b59ae0866c9eaff22041cb7043474a.pdf
https://www.hobeon.nl/uploads/imported/41b59ae0866c9eaff22041cb7043474a.pdf
https://www.hobeon.nl/uploads/imported/41b59ae0866c9eaff22041cb7043474a.pdf
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APPENDIX A: HAN ORGANOGRAM  
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